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Substitution
Tech acts as a direct tool substitute, with no 

functional change

Augmentation
Tech acts as a direct tool substitute, with 

functional improvement

Modification
Tech allows for significant task redesign

Redefinition
Tech allows for the creation of new tasks, 

previously inconceivable
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Some Guiding Questions



Guiding Questions - TK

•Are the technology tools being used suitable for 
working on all levels of the SAMR model, or are they 
constrained in this regard?

•Is the use being made of the technology at the S/A, or 
M/R levels of the model?

•Are the technology tools well-suited to the task at hand, 
or are there other choices that would either fit the task 
better, or allow for greater flexibility in exploring all 
levels of the SAMR model?

Guiding Questions - TPCK

•Is the activity as described essentially analogous to a 
traditional learning activity (S/A), or does it present 
substantial transformations from it (M/R)?

•Is the activity essentially limited to itself in potential 
scope, or does it open paths for other future activities to 
build upon it?

•How could the activity accommodate modification or 
addition (including tool choice and use) in order to take 
the overall result to the next SAMR level?
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